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Abstract 

Civic Education plays a crucial role in character building and 
fostering appreciation for cultural diversity in Indonesia’s 
multicultural society. This study addresses this gap by 
evaluating both cognitive and affective learning outcomes 
related to the Self-Identity and My Environment topic in 
Grade V-A Civic Education at State Elementary School Batu 
Ampar 12 Pagi, East Jakarta. Guided by sociocultural and 
multicultural education theories, this descriptive 
quantitative research involved a census of 32 students. 
Cognitive knowledge was measured using a 20-item written 
test (13 multiple-choice, 5 short answers, 2 essays), while 
affective attitudes toward cultural diversity were assessed 
via a 10-item Likert scale questionnaire, exploring cultural 
appreciation, social empathy, and civic responsibility. 
Descriptive statistical analysis showed 18 students achieved 
"Excellent" in the cognitive domain and 11 scored "Excellent" 
affectively, with most students demonstrating solid 
internalization of cultural and civic values.These results 
suggest that a holistic assessment model incorporating 
cognitive and affective evaluations effectively supports 
character formation and cultural inclusiveness from early 
education. The study contributes empirical evidence from a 
culturally diverse urban Indonesian context and proposes an 
integrated assessment approach. Practically, findings can 
guide value-based curricula development and enriched 
affective assessment in civic education for multicultural 
societies. 
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Introduction 
Education plays a central role in building the character and identity of a nation, 

especially within a multicultural society like Indonesia. One of the key subjects that 
supports this role is Civic Education, which is not limited to the delivery of civic 
knowledge, but also plays a crucial part in shaping students’ moral values, civic 
awareness, and national identity. According to Wati and Anggriani (2024), character 
formation is a long-term process that must be developed through consistent guidance 
and daily habituation starting from early education. At the elementary school level, 
Civic Education introduces students to national values rooted in Indonesia’s diverse 
cultural heritage. One of the core topics is Self-Identity and My Environment, which 
encourages students to recognize who they are, understand their surroundings, and 
appreciate differences in society.  

The importance of affective components, such as civic values, attitudes, and 
emotional engagement is increasingly acknowledged both in Indonesia and 
internationally. These aspects still tend to be overlooked in many educational contexts. 
International organizations have also acknowledged the limited integration of affective 
aspects in civic education. According to the OECD SEL framework and UNESCO 
reports, emotional and ethical learning outcomes often receive less structured attention 
than academic content (OECD, 2021; UNESCO, 2019). Evidence from a comparative 
study across 24 countries indicates that elements like students’ institutional trust, 
appreciation for diversity, and civic character often receive less emphasis than 
knowledge-based outcomes in Civic Education (Schulz et al., 2023). 

Civic Education has multidimensional objectives, including the development of 
cognitive understanding, affective engagement, and responsible behavior. It seeks to 
instill knowledge of rights and obligations, democratic principles, and national identity, 
while simultaneously shaping values such as tolerance and empathy. Key concepts such 
as self-identity refer to how individuals perceive themselves in relation to social groups, 
while cultural environment encompasses the values, norms, and practices that surround 
individuals. Character formation, meanwhile, is the internalization of these civic and 
cultural values through guided learning experiences. Through this process, values such 
as tolerance, responsibility, and care for others are formed and become part of their 
identity. Students who recognize themselves and their environment well will develop 
into confident individuals who are sensitive to others and capable of living 
harmoniously in diversity (Novianti et al., 2023; Nurliana et al., 2023; Sukmawati et al., 
2022). 

In Indonesia, Civic Education is formally integrated into the elementary 
curriculum through the Kurikulum 2013 and its current transformation under the 
Merdeka Belajar policy. These frameworks emphasize character education, nationalism, 
and civic competence from the early grades. At Grade V level, the topic “Self-Identity 
and My Environment” is explicitly aimed at helping students understand their role in 
society, appreciate cultural diversity, and behave as responsible citizens. This learning 
theme is relevant for nurturing social skills, empathy, and national awareness among 
young learners. This assessment not only measures content comprehension but also 
captures affective aspects, including students’ appreciation for diversity, pride in local 
traditions, and concern for preserving cultural heritage (Istiqomah et al., 2023; 
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Sukmawati et al., 2021). This type of assessment provides a complete picture of the 
learning impact on students' character development. 

Indonesia's rich diversity, spanning over 1,300 ethnic groups and 700 languages—
makes cultural understanding an essential part of education. According to sociocultural 
theory, identity is not formed in isolation but through continuous interaction with one’s 
environment. Through this perspective, self-identity and cultural literacy are 
interlinked. Students who understand and respect the cultural backgrounds of others 
are more likely to develop tolerance, cooperation, and civic awareness. Educators must 
thus ensure that these concepts are introduced early and reinforced consistently. 
Despite its importance, existing research on Civic Education tends to focus on cognitive 
outcomes and overlook the affective domain. There is limited empirical evidence that 
examines how Civic Education shapes attitudes such as cultural appreciation, identity 
development, and concern for community in elementary contexts. Most studies are 
theoretical or focused on secondary education levels. Hence, a gap exists in 
understanding how young learners internalize civic values and how these can be 
effectively assessed.  

This study was conducted at State Elementary School Batu Ampar 12 Pagi in East 
Jakarta, a public institution situated in a densely populated urban area with socio-
cultural diversity. The Grade V-A students involved in the research come from various 
ethnic and religious backgrounds, representing a microcosm of Indonesia's 
multicultural reality. Such a context provides a meaningful opportunity to observe how 
students internalize self-identity and cultural values within an inclusive Civic Education 
setting. Assessing student learning outcomes in Civic Education requires more than 
testing content knowledge. It is essential to measure affective aspects such as respect 
for diversity, cultural pride, and civic responsibility. However, affective assessments are 
often underdeveloped in school practice. A holistic approach, combining cognitive and 
affective tools can provide a fuller understanding of students’ development. This 
method also aligns with current educational principles that emphasize not only learning 
what to know but also how to be and how to live together. 

This study aims to evaluate both the cognitive understanding and affective 
attitudes of Grade V-A students on the topic “Self-Identity and My Environment” in 
Civic Education. By using a combination of written tests and affective questionnaires, 
this research seeks to offer empirical data on students' learning outcomes and character 
formation. The findings are expected to contribute to the refinement of character 
education models in primary schools and promote the use of integrated assessment 
strategies that reflect the holistic goals of Civic Education in multicultural contexts. In 
doing so, this study addresses a critical research gap by focusing on affective learning 
outcomes at the elementary level, an area still underexplored in current educational 
literature. 

Method 
This study employed a descriptive quantitative design with a cross-sectional 

survey approach to provide an objective overview of students’ cognitive and affective 
learning outcomes following instruction on the topic “Self-Identity and My 
Environment” in Civic Education. The approach was chosen because it enables the 
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measurement of knowledge comprehension and value internalization without 
manipulating variables or testing causal hypotheses (Putri & Sukmawati, 2024; 
Sukmawati et al., 2021a; Sukmawati et al., 2024). The research involved all 32 students 
of Grade V-A at State Elementary School Batu Ampar 12 Pagi, Jakarta, using total 
population (census) sampling, as the class reflects a microcosm of Indonesia’s 
multicultural society and therefore provides meaningful insights into civic education in 
urban multicultural contexts, acknowledging potential limitations in generalizability 
beyond similar demographic settings. Data were collected using two validated 
instruments: a 20-item cognitive test (13 multiple-choice, 5 short-answer, and 2 essay 
questions) aligned with Bloom’s Taxonomy levels, and a 10-item Likert-scale affective 
questionnaire (1=Strongly Disagree to 5=Strongly Agree) covering three dimensions—
cultural appreciation (4 items), social empathy (3 items), and civic responsibility (3 
items). Both instruments underwent expert validation by three education specialists 
and pilot testing with 15 Grade V students from a comparable school, yielding 
satisfactory reliability coefficients (Cronbach’s Alpha = 0.82 for the cognitive test and 
0.79 for the affective questionnaire). To minimize potential response bias, triangulation 
was conducted through classroom observation and brief follow-up interviews with 10 
randomly selected students to confirm the consistency between questionnaire 
responses and observable behaviors. Data collection procedures included a pre-test 
orientation, voluntary participation supported by parental consent, and strict 
confidentiality measures. The data were analyzed using descriptive statistics (mean, 
percentage, standard deviation) and basic inferential correlation analysis between 
cognitive and affective scores using SPSS 25.0, with results categorized into performance 
levels from “Very Poor” to “Excellent” based on established educational benchmarks and 
supported by systematic documentation of student demographic backgrounds. 

Results and Discussion 
Results 

This research presents comprehensive data from both cognitive tests and 

affective assessments conducted with Grade V-A students at State Elementary School 

Batu Ampar 12 Pagi. The study employed written tests consisting of multiple choice, 

short answers, and essays to determine student learning outcomes on the Self-Identity 

and My Environment material, complemented by affective questionnaires exploring 

students' attitudes and behaviors related to cultural awareness, respect for diversity, and 

sense of belonging within their environment (M. N. Fitria et al., 2022; Kusnadi et al., 

2023; Sukmawati, 2020; Wahjusaputri et al., 2024). 

The cognitive assessment results revealed that students demonstrated strong 

mastery of the Self-Identity and My Environment material, with a mean score of 82.3 

(SD = 12.7). Among the 32 enrolled students, 30 completed the cognitive assessment, 

while 2 students were absent during the testing period. The distribution showed that 18 

students (60.0%) achieved scores between 85-100, categorized as "Excellent," while 11 

students (36.7%) scored between 70-84, falling into the "Good" category. Notably, no 

students were classified in the "Satisfactory" (55-69) or "Poor" (46-54) categories, 
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indicating generally strong cognitive understanding across the class. The 2 absent 

students were classified as "Very Poor" (0-45) due to non-participation, representing 

6.7% of the total enrollment. 

Further analysis revealed that students performed particularly well on factual 

recall questions (mean score: 88.5) and conceptual understanding items (mean score: 

79.2), while application-level questions showed slightly lower performance (mean 

score: 74.8). This pattern suggests that while students have solid foundational 

knowledge, there may be opportunities to strengthen higher-order thinking skills 

application in civic education contexts. The affective assessment, completed by 30 

students (2 absent), demonstrated positive attitudes toward cultural diversity and civic 

responsibility, with an overall mean score of 78.9 (SD = 9.4). The results showed that 18 

students (60.0%) scored between 70-84, categorized as "Good," while 11 students 

(36.7%) achieved scores between 85-100, falling into the "Excellent" category. Only 1 

student (3.3%) was classified as "Very Poor," indicating an overall high level of value 

internalization among participants. 

Table 1. Cognitive Test Result of Grade V-A Students 

Source : Researcher’s own data proccesing, 2025. 

Table 1. Affective Assessment Results of Grade V-A Students 

Score Interval Category Frequency Percentage Mean Score in Category 

85 - 100 Excellent 11 36.7% 89.3 

70- 84 Good 18 60.0% 77.2 

55 - 69 Satisfactory 0 0.0% - 

46 - 54 Poor 0 0.0% - 

45 - 0 Very Poor 1 3.3% 42 

Total    100% 78.9 

                    Source: Researcher's own data processing, 2025. 

Analysis of the three affective dimensions revealed varying levels of 

internalization: cultural appreciation (mean: 81.2, SD: 8.9), social empathy (mean: 

78.1, SD: 10.3), and civic responsibility (mean: 77.4, SD: 11.2). These findings suggest 

that students most strongly embraced cultural appreciation values, followed by social 

Score Interval Category Frequency Percentage Mean Score in Category 

85 - 100 Excellent 18 60.0% 91.2 

70- 84 Good 11 36.7% 76.8 

55 - 69 Satisfactory 0 0.0% - 

46 - 54 Poor 0 0.0% - 

0 - 45 Very Poor 2 6.7% 0 

Total  30 100% 82.3 
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empathy and civic responsibility (Ifdaniyah et al., 2024; Muthi’ah et al., 2023; Wati 

Sukmawati et al., 2023).  

Cross-tabulation analysis revealed a moderate positive relationship between 

cognitive and affective performance. Among students scoring "Excellent" cognitively, 

8 (44.4%) also achieved "Excellent" affectively, while 10 (55.6%) scored "Good" 

affectively. For students with "Good" cognitive performance, 3 (27.3%) achieved 

"Excellent" affectively, and 8 (72.7%) maintained "Good" affective scores. This 

correlation coefficient of r = 0.58 suggests that cognitive understanding and affective 

internalization are moderately related but represent distinct learning domains. 

Tabel 3. Cross-tabulation of Cognitive and Affective Performance 

Cognitive 
Category 

Affective 
Excellent 

Affective 
Good 

Affective 
Very Poor 

Total 

Excellent 8 (44.4%) 10 (55.6%) 0 (%) 18 

Good 3 (27.3%) 8 (72.7%) 0 (%) 11 

Very Poor 0 (0%) 0 (%) 1 (100%) 1 

Total 11 18 1 30 

Source: Researcher's own data processing, 2025 

To complement the quantitative findings, brief reflection statements were 

collected from students, providing insight into their learning experience. Student A 

(cognitive: excellent, affective: excellent) shared: "I learned that Indonesia has many 

different cultures, and that makes us strong. I want to learn more about my friends' 

traditions." Student B (cognitive: good, affective: excellent) reflected: "Even though we 

are different, we can still be good friends. My family is from Batak, but I have friends 

from Java and Betawi, and we help each other." Student C (cognitive: excellent, affective: 

good) noted: "I understand the material well, but sometimes I still feel more 

comfortable with people from my own background." 

These qualitative insights reveal that high cognitive performance does not 

automatically translate to high affective engagement, supporting the quantitative 

correlation findings. Students demonstrated varying levels of comfort with diversity 

despite similar academic understanding, highlighting the complexity of civic education 

outcomes in multicultural contexts. Although detailed demographic data were limited 

due to privacy considerations, preliminary analysis revealed no significant performance 

differences between male students (n=16, cognitive mean: 81.8, affective mean: 78.2) and 

female students (n=14, cognitive mean: 82.9, affective mean: 79.8). However, these 

findings should be interpreted cautiously due to the small sample size and lack of 

statistical power testing. 

The study acknowledges several potential biases: (1) Two students absent during 

assessment may have systematically different characteristics from participants; (2) 

Social desirability bias may have influenced affective responses; (3) The single-school 
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sample limits generalizability across different socioeconomic contexts. Future research 

should incorporate larger, more diverse samples and control for these potential 

confounding variables. 

The results demonstrate that Grade V-A students at State Elementary School 

Batu Ampar 12 Pagi achieved strong performance in both cognitive (mean: 82.3) and 

affective (mean: 78.9) domains related to Self-Identity and My Environment civic 

education content. While cognitive and affective outcomes show moderate correlation 

(r = 0.58), the distinct patterns suggest that knowledge acquisition and value 

internalization require different pedagogical approaches. The integration of 

quantitative performance data with qualitative student reflections provides a more 

comprehensive understanding of learning outcomes, revealing the nuanced 

relationship between understanding multicultural concepts and embracing diverse civic 

values in practice. 

Discussion 

The results shown above indicate that most grade V-A students at State 

Elementary School Batu Ampar 12 Pagi have cognitively understood the Self-Identity 

and My Environment material. With 18 students in the Excellent category and 11 

students in the Good category, this shows that students' cognitive understanding of the 

Self-Identity and My Environment material is quite high(Saputri et al., 2024; 

Sukmawati, 2021; Sulistiani et al., 2024). These results are consistent with the notion 

that Civic Education in primary school is crucial for building basic knowledge and values 

related to identity and citizenship. However, cognitive achievement alone cannot fully 

represent students' civic readiness. Therefore, it is necessary to also examine how 

affective aspects complement this understanding and influence student behavior. 

            Meanwhile, non-test assessment shows that 18 students fall into the Good 

category, while 11 students are in the Excellent category. Only one student was classified 

in the Very Poor category re garding their attitude toward this material. This finding 

aligns with studies showing that PPKn implementation at the elementary school level 

effectively fosters multicultural values and encourages students to internalize civic 

virtues such as respect and cooperation in daily life (Selfi et al., 2024). Such practices 

have been proven to support the cultivation of cultural awareness and character 

development among young learners. However, it remains unclear whether these 

affective responses are influenced by students’ home environments or cultural 

backgrounds, which were not controlled in this study. Additionally, future research 

should explore whether these values are retained over time or vary depending on 

classroom climate and teaching methods. Although this study indicates positive 

affective outcomes, the absence of inferential testing limits conclusions about the 

significance of these findings across broader contexts. 
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          This study reveals a balance between students' cognitive understanding 

and their attitudes toward the material. It demonstrates that the learning process is 

effective not only in transferring knowledge but also in instilling character values. 

Students not only display cognitive understanding of the material but also reflect good 

attitudes toward the values contained in the learning process(Aulia et al., 2024; Fauziah 

et al., 2023; Hartomo et al., 2024; Sukmawati, 2023).This finding aligns with the broader 

goals of Civic Education, which not only target cognitive knowledge acquisition but also 

emphasize character development, national identity, civic responsibility, and social-

emotional growth as essential educational outcomes. This perspective is supported by 

(Japar et al., 2023), who argue that integrating multicultural principles into Civic 

Education enhances students’ civic skills, encourages respect for cultural differences, 

and equips learners to engage responsibly in pluralistic societies. Curricularly, it aims 

to enhance personal capabilities to become good, intelligent, active, and responsible 

Indonesian individuals(Puspa Dianti, 2014). However, further investigation is needed to 

identify whether this balance is consistent across different school contexts or specific to 

this sample. The descriptive nature of the analysis limits the ability to determine the 

strength of association between understanding and attitudes. 

Theoretically, this study supports sociocultural and multicultural perspectives, 

which emphasize that identity and values are shaped through interaction with diverse 

environments. The classroom context at State Elementary School Batu Ampar 12 Pagi, 

which reflects Indonesia's multicultural society, provides fertile ground for civic 

learning. However, the use of only descriptive statistics limits the generalizability of the 

findings. Bias may also arise from the exclusion of absent students or uncontrolled 

variables, which could affect the consistency of the results. These limitations should be 

acknowledged to avoid overestimating the study's impact. 

Future research should adopt more robust methods such as mixed-method 

approaches, psychometric testing, or longitudinal tracking to strengthen the evidence 

base. Comparative studies involving multiple schools with different demographic 

profiles would provide richer insights into how Civic Education functions in various 

contexts. Researchers may also explore how technology-based learning tools can 

enhance civic engagement and value internalization. In addition, more theoretical 

innovation is needed to connect affective civic learning with broader educational 

psychology and cultural identity frameworks. Strengthening both methodological and 

conceptual dimensions will ensure that Civic Education remains responsive to the 

demands of an increasingly diverse and complex society. 

Conclusion 

The results of this study show that Grade V-A students at State Elementary 

School Batu Ampar 12 Pagi demonstrate strong cognitive understanding and positive 
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affective attitudes regarding the “Self-Identity and My Environment” material in Civic 

Education. These outcomes reinforce the importance of using multidimensional 

assessments that integrate cognitive tests with affective instruments to support holistic 

character education. In practical terms, this highlights the need for teachers to adopt 

affective assessment tools, such as attitude scales or reflection journals as part of daily 

classroom evaluation. Furthermore, it aligns with Indonesia’s Merdeka Belajar 

curriculum reform, which emphasizes not only knowledge acquisition but also the 

development of civic values like empathy, cultural tolerance, and social responsibility 

from early grades. However, given the study’s descriptive design, small sample size, and 

lack of demographic segmentation, the results should be interpreted cautiously. Future 

research should expand to broader and more diverse settings, ideally using mixed-

method or longitudinal approaches, and grounded in culturally responsive civic 

education frameworks to deepen understanding of identity development in 

multicultural contexts. 
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